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BES cases: Insight into what works

The best evidence syntheses (BESs) bring together research evidence about ‘what works’ for
diverse (all) learners in education. Recent BESs each include a number of cases that describe
actual examples of professional practice and then analyse the findings. These cases support
educators to grasp the big ideas behind effective practice at the same time as they provide vivid
insight into their application.

Building as they do on the work of researchers and educators, the cases are trustworthy
resources for professional learning.

Using the BES cases

The BES cases overview provides a brief introduction to each of the cases. It is designed to
help you quickly decide which case or cases could be helpful in terms of your particular
improvement priorities.

Use the cases with colleagues as catalysts for reflecting on your own professional practice and as
starting points for delving into other sources of information, including related sections of the BESs.
To request copies of the source studies, use the Research Behind the BES link on the BES website.

The conditions for effective professional learning are described in the Teacher Professional Learning
and development BES and condensed into the ten principles found in the associated International
Academy of Education summary (Timperley, 2008).

Note that, for the purpose of this series, the cases have been re-titled to more accurately signal
their potential usefulness.

Responsiveness to diverse (all) learners

The different BESs consistently find that any
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Improve outcomes by actively engaging learners

This case vividly illustrates the difference between an effective teaching approach, which
actively engages learners (for example, through the use of simulation), and a less effective
teaching approach that relies substantially on teacher talk, textbooks, and students copying
notes. While the case has relevance for teaching across the curriculum, the specific context is
a history unit on civil rights and racism. As such, the case also has important implications for
culturally responsive teaching.
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‘master
arranger’

The master storyteller and the master arranger

Grant, S. G. (2001). It’s just the facts, or is it? The relationship between teachers’ practices and students’
understandings of history. Theory and Research in Social Education, 29(1), pp. 65-108.

Grant observed two history teachers with distinctly different approaches teaching a civil rights unit.
Subsequent interviews with seven students revealed a strong correlation between the teachers’ practices
and their students’ ideas about history in general and the civil rights era in particular. The students of
one of the teachers had views of history that were much more thoughtful, nuanced, and complex than the
students of the other. Moreover, they saw history as a more vibrant and powerful influence on their lives
(p. 83). This case outlines the two different approaches and the contrasting outcomes for students.

Three aspects of historical thinking in relation to civil rights:

e historical knowledge
e historical significance
e historical empathy.

Both teachers were at the same school, preparing students for the same high-stakes state examinations,

and both regarded the teaching of civil rights as important. The interviewed students were all European
Americans: four female and three male. Six of them averaged grades in the 90s; the other had grades in

the 80s.

Grant’s study contrasts the pedagogies of the two teachers’ who were teaching the same content in the
same school to similar students. The different features of their approaches can be seen in the transcripts
below and the overview on page 290.

For the eight lessons in the civil rights unit, Linda Strait’s approach was to use a range of different
activities and resources and to involve everyone (including herself) as active participants in the learning.
One activity that was particularly significant for students’ learning was a simulation. In it, “students
imagine that they are living in the early 1950s and that a local skating rink owner refuses to admit
minority customers. In small groups, students are to create a strategy for winning access to the rink.”

Each of the groups has 10 minutes to plan its approach and six minutes in the simulation (p. 76). In the
transcript, the teacher — playing the skating rink operator — is seated on a chair in the middle of the room,
and each group approaches her in turn (p. 78):

The first group (Jerry, Sue, Linda, Rachel, and Terry — all white students) approach Strait. They do so
sheepishly and hesitantly. Strait immediately launches into her character. “How did you folks get in
here?” she demands.

Sue: We want to skate.
Strait: Sorry, whites only.

Jerry: What'’s the difference?

Strait: That’s the policy, that’s always been the policy ... in this town.

Jerry: ... that isn’t fair ...

Linda: You're going to lose customers.

Strait: ... no problem so far ... you (pointing to Jerry, presuming he is white and the others are

minorities) can skate, but they have to go.
Jerry: We have no choice but to protest.
Rachel:  And we’ll encourage our friends not to come.

Strait: ... I'm not too concerned ... As you can see, it’s busy tonight ...



Linda
Strait’s
pedagogy:
‘master
arranger’

Jerry asks if the students can regroup and come back. Strait, still in character, asks him what he’s
talking about. He tries to explain that he’s talking to Strait, the teacher.

Strait: I own a skating rink. I don’t know any teacher. (To Jerry) He can skate, but the rest of you
got to get out of here.

Rachel:  Ifyou don’t let us skate, we’re going to block the door.

Strait: Well, that’s fine. I'll just have you arrested ... Isuggest you leave or I'm going to call to get
you removed from the premises.

As Jerry’s group leaves, Ned, a member of the audience, calls out, “Man, this is impossible!” Back in
their seats, the group huddles and returns for a second try.

Jerry says, “We have to emphasise that this is a racist facility.”
Strait shrugs: “It’s no different from any other in this town.”

The other groups follow. Most echo the arguments about fairness and the loss of business, and issue
threats of ensuing protests. Some try to broker special times for minority skaters; others appeal to
Strait’s courage in breaking with tradition. The last group uses some of these appeals and adds one
new one:

The final group (two white boys, Ben and Steve; two white girls, Melissa and Anna; and one Chinese-
American girl, Kim) approach Strait. She ignores them.

Finally, Melissa says, “Excuse me.” Strait looks up.

Ben: We’d like to skate in your rink.

Strait: You can skate, but the rest of you have to get out of here.

Ben: What you're doing is unconstitutional.

Strait: I know my constitution.

Steve: If you're going to segregate ...

Strait: Look, I'm not a lawyer, I'm a businesswoman ... But there’s no law in this town that says I
can’t just have whites.

Steve: But if you kick us out, where can we go?

Strait: ... not my problem. Find another place.

Anna: It’s our right to skate ... Think of all the money you're losing.

Strait: Well, it’s about closing time ... [This is a] teen curfew violation. (Ned calls out: “There was

no teen curfew in the rules!”) ... I need to be getting home ... There’s no law that says I have
to let you in.

Kim: Where are we supposed to go?
Strait: Go somewhere else.

Melissa: [If the movie theater let us in, would you let us in?

Strait: That’s an interesting question.

Ben: ... are you thinking about it?

Strait: ... but ... [if I did that, then others would be] ready to lynch me.

Steve: The minorities would stand up for you.

Kim: ... think about it, you're a female ... How do you know that others wouldn’t follow you?
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‘master
storyteller’

Outcomes

George Blair’s approach emphasised narrative instruction — dramatic stories of key historical
personalities, policies, and events, built using oratorical style (vocal inflections, emotion, personal
reflections, and rhetorical questions) and emphasising facts.

The following transcript concerns how Dwight Eisenhower tried to negotiate foreign and domestic policy
dilemmas (p. 71):

“Eisenhower was conservative ... But it will blow up in his face ... He made several appointments to
the Supreme Court, but one at least is very liberal ... and (emphatically) that shocks the hell out of
Eisenhower ... Remember there was tremendous pressure ... very serious things happen and early on
in Eisenhower’s presidency ... He’s hit in the face with the Brown decision ... Eisenhower disagrees,
but he has to enforce it and he does ... and there is a serious confrontation in the South ... Eisenhower
also confronts the Soviets ...(dramatically) We hate the Soviet Union, we fear the Soviet Union ...
We’ve got the H-bomb, but we're scared as hell. So the foreign policy John Foster Dulles comes up with
... [is] a sad state of affairs ... It’s called massive retaliation ... [and it means] any aggression by the
Communists and we would retaliate with everything we have, massively, with everything we have ...”

With that set-up, Blair begins a lecture on US foreign policy:

“Now the book doesn’t tell you this ... In the 1956 Hungarian Revolution ... the Hungarians ask for our
help and we don’t give it to them ... (incredulously, loudly) Massive retaliation? We aren’t going to
retaliate at all! It’s just sword rattling and it doesn’t make any sense. We're not going to blow up the
world. Who’re we trying to kid? ...Massive retaliation; but we can’t do that ... Massive retaliation ...
what sense does that make? (quietly) But it shows how afraid we really are ... John Foster Dulles uses
the idea of brinkmanship ... pushing the Soviets to the brink of war ... But how far can you push? ...
The Soviets do the same thing ... Much of the Cold War, we push and push and push ... as far as we
possibly can and there’s tension, and stress, and anxiety. There’s not a lot of fighting, but there’s a
helluva lot of tension, stress, and anxiety. (A student, David, asks, “Were any shots fired?”) Yes ...
Korea, Vietnam ... between the US and the USSR? No ... they never attack one another directly ...”

Key outcomes for students in the two classes are outlined in the overview on page 290. Strait’s students
came to see history not just as a series of facts, but as complex, tentative, and ambiguous. Her students
were much more likely than Blair’s to see a connection between the past and their own lives, and they also
developed greater ability to see multiple perspectives and feel empathy.

The researcher cautioned that although the data suggested a correlation between teacher approach and
student learning outcomes, the evidence was not strong enough to support a claim that the approaches
caused the outcomes:

While Strait’s and Blair’s instructional practices may not cause their students’ views of history, those
practices figure prominently in explaining the differences across their students’ views (p. 81) ... Tam
not proposing that teachers’ instruction causes their students to hold the views of history that they do.
Teaching and learning are richly complex activities ... looking at students’ views on history in light of
their teachers’ instructional practices, then, is less about drawing a direct connection between the
two than it is about exploring points of coherence (p. 102).



The evidence presented in this case can be used to inform teachers’ inquiries into their own practice.

Teaching
design . . .
Student Focusing Teaching inquiry

outcomes inquiry What might work best? What could I try?

\ Teachin . . .
Learning inquiry

What happened? Why did it happen?

Teaching Lo .
inquiry Focusing inquiry
What is most important and therefore worth

spending time on?

Learning
inquiry

Suggested questions:
e In what ways is your typical teaching approach similar to, or different from, the approaches of Strait
and Blair?

e What aspects of your practice have helped or hindered students in developing awareness of the
complexity of historical knowledge and understanding?

e What aspects of your practice have helped or hindered students in developing historical empathy?

e Which of the achievement objectives in your students’ programmes might best be supported through a
scenario or simulation approach?

Grant, S. G. (2001b). An uncertain lever: Exploring the influence of state-level testing in New York State on
teaching social studies. Teachers College Record, 103(3), pp. 398-426.

Grant, S. G. (2003). History lessons: Teaching, learning, and testing in US high school classrooms.
Mahwah, NJ: Lawrence Erlbaum Associates.




"Jooq1xa3 9y} 1ad se Japio [ed1So[ou0IYd
UT SONSST SHYSLI [TAID Pajuasaxd pue S1I0)s Y} UI $30v] o1} pasiseydwe of

‘sxoferd Aoy ure}1ad jo seoudrIodxe pue SUOIII® 9Y} U0 PIASNDO0J I9YIBI) AL,

'SuoTISoNnb [BI1I0JOYL PUR ‘SUOIIOI[JOT

[euos1ad ‘UOTIOUWIS ‘SUOIIIBJUT [RBIOA SB [ONS ‘SOI1AIP [BO1I0JRIO JO d[oy oY}
[IIM SO1I0}S OIJRWRIP J[INQ O SIU8A0 pue somIjod 9qLIISOp pue SaT}I[RU0SIad
[BO1I01STY JO SOLI0)S B[} JUNODDI 0} 9[A}S [RUOI}ONIISUT OAT)RIIRU PAS()

'91N399[/6N.80[0UOW S, I10Y0®a] Y} poldnriajul
Aaxer Inq asey) pordod sjuapnjs Y, ‘SPRAYIA0 UO SBI0U UI[INO PASN O

"Jooq1xa3 9y} 1ad se Japio [ed1Sojou0Iyd
UT SONSST SHYSII [IAID Pojuasald pue so1I03S Y} UT S}0r] pasiseydwa I0Yyoea} oY,

YOO q}Xa)} A}
ur s101deyD [BIDADS SSOIOR [}IM }[RAP dJ0M SIYSLI [IAT) SO} 91} JO }X9IU0D 9}
ojur seaprt pajeiodioour 9 ‘SIYSLI [TAIO UO A[OAISN[IX SNIOJ 10U PIP I9YD®} 9Y [,

J3])91A103s I9)sew, :liejg 981099

‘opdoad AI1BUIPIO JO SOLI0}S O} YSNOIY) }I PAISIUNOIUD

A9Y) 9SNBIA( JUIU0D 9} YIIM A[ISBO 9IOUL J99UU0D 0} SR dI9M AdY],
"SJUOPNIS Y} 10J [ISSOII® SIOUL JUSIU0D 9} oYW pad[oy Yorym
‘91doad pue sjusAd UMOUY JOSSO] JO 9SN 9PBW 0S[R 9Ys ‘Siohe[d Jolew
9} JO s9oULLIadXa 9y} pUR SJUSAS SI([ 9] 0} J[9SIY 1LIISSI J0U PIP
I9UD®a} 9} ‘JUSWLAOU SIYSLI [TAID 89U} In0qe Sjuepnis 1oy SUIyoeal uj

's3deouo9 pue sjoej
ZuruIee] 03 UOTIIPPE UI — SONSST SIYSLI [IAID A POSTIOIR SUOTIOWA 9}
durpee) pue gurues] 110y} Surdjdde syuepnis uo sem siseyduws ay ],

" 193080}
S10M 0} Syuepnys 10j saryrunjioddo Jo 10)eaID, PUR  I0}RN[RAD
98pa[mouy, ‘. I9AL3 93pa[mouy, Jo 1BY3 SeM 9]0 S 197 I’d] Y],

'sonssI SIYSLI [1AD Jo dseasd

[enjueLIodxe U® UIRS 0} PUB SUBILIOWY UBILIJY A paJejjns soonsnlur
9y} ‘10§ AyyedwAs pasi[erouss pue Jo dsers [enjoa[[aiul ue puokaq
03 01 sjuepnis poqeus papraold A1Anioe oy, ‘s1deouod pue s}oej
SuTuIRo] 9I09M AOT[) SB OUWII} 9IRS 9} }B UOI}BNIIS 8} JO SUOIIOWD

91 90USII9dXa 0] O[([® 9I9M PUL SO[0I POUSISS® [[B 9I9M S}UOPNIS
pUB I0Y9®a] Y], 'OLIBUSIS SIYSLI [IAID SOGET B UO PAIIULd UOIIR[NUIIS
® U JUOWIOAJOAUT I101[} YSNOIY) POSTWIXBUL SBM }S0I0IUT ,SIUOPNIS

"SOTIIATIOR MOTADI ‘UOTJRINUILS ‘(SAI}IA(I] [TAID / SIYSLI [IAID
surAjnuepr) zmb ‘seoryae surzedew ‘suorssnosip dnoas Aq pemor[oy
09pIA ‘SutAe[d-o[0J ‘SUIMOIA ‘SUTILIM ‘GUIPBAI :SOPOUL JO 9FURL

® UI (SU0SS9[ Jy810) senrunjzoddo Suruaea ajdnnur pey siuepnis

"SJYS1L

[1AID uo A[[eoy1oeds pesnooj suossa[ ays jo [[& ‘ojdoad jo sdnoad

PUB ‘S90UBISWNIIL ‘SPoLIad awi) JUsIdfJIp YiIm J[eap Aoy) o[Iym
S9UWI0IINO0 POPUAIUIL 8} 0} POUSI[R 9I9M S9IINOSAL PUR SOIIIAIIOR O,

saay] S1uapnis
0] SU01729UU0D
2

uoI323uu0)

Apunwiuiod
buru.inaj
D UIDISNS

bun pjng

Aunwwo)

SIUaPNIS 1S9.499Ul
1Y) S20U1LaAXD
ubisaq

159191U]

$aUL02IN0
qunjLoduiy

07 S99uUd1.19dxd
ubny

juswusiy

JasSuelie J19)sew, :}iells epur]



"MOTA JO sjutod 9AT}RUI9I® pUB)SIOpUN

0} wey) 3uriq jou prp yoevoadde aarjerieu s are(g ‘(zol ‘d) .1 uresyisnl ‘A103siy
INoA ST SIYJ, ‘NoA 03 udAlg 3snl st £10)S1H,, ‘paure[dxs uuy sy ‘soarpoadsiad
9S0Y} UIYIIM SoA[esway) uonisod Aoy} pIp Iou ‘S)IYSLI [TAID JO }X93U0D Y} UL
STU) Op 10U PIp A9Y) IN( ‘SIUAAS UO $9A1)09dsIad 9ATIRUIOI[ R 10] OO[ 0} pasodsip
aJom A91[} 1B} 9SUAS 9y} ul Ayjedure peY SIUOPNIS JBYJ PO[BIASI SMOTIAISIUL O],

1X31u0d Sujuied) sy} 0} uoije)al
ul jou Inq saAdadsiad Siayjo Japisuod o} uonyisodsip :Ayjedwy

"SOAI] Aep-juasaad a1y} uo jsed
9} Jo jordUIT 9331 UIIISTP PINOD SIUSPNIS S, ITB[ :SOAI] ,SIUAPNIS 0} UOT}IIUUOY)

‘Suryoee) s, are[g 03 10U — SSB[D YSI[SUH
IT9Y) IO ‘BIPOW 9} ‘A[TWIR] I1OY} SB YONS S9OINOS 0} 959y} ponqriyie Ao} ‘yuasoad
pue ised jo s}oodse [BIOUSS 010U USIMIS( SUOT}DOUUO0I SYBUL PIP SIUSPNIS USYM

‘(28 'd) .yonuw 003 jou “** Inq ‘}0] B POSUBYD A M

‘WROWL [ — JUIY} 3,UOP [ “JBY) [[B PUB ‘POSSAIP A0} MOY ‘PoY00] A9} MO ‘IN(
‘Alqeqoad ‘seapl I10Y3 ‘O] ‘Ul [JUSILIIP] yonur os jou a1am }sed oY) ul oydoad,
1R} Pa1Sa33ns 91RY ‘VOURISUI I10,] “YBOM 9I0M OPBUL 9I0M JBY) SUOIIDAUUO0D O],
"SIYSLI [TAIO 0} paje[ad Jussaid pue jsed U8oMId( OPBRUW SUOIIDOUUOD 9T} JO SUON

juasaid pue jsed

u?aM3aq suoi}dauuod padojanap Apjeam pue uiyj :as3ueayiusis
"MAUY ApeaI[® A9Y) JeUYM POULI e A[oJoW J1 Inq ‘SUIISAILIUL 31 punoj Aoy} — s3ySLa
[1AID Inoqe SUyuIy} Jo sSAem 9A1BD0A0Id 10 MoU AU® WY} 9ARS SSB[D S IIB[]

UT SOLI0}S 10 JU8IU0I 91} YRy} 3YSnoy) syuapnis oy} Jo ouoN (¢8 'd) ,SSNISTp Prnoo
NOA YONU S,9107) JT MOUY },UOP [ 0S "SI1OB} S,)] UBOW [ }BYM MOUY NOA ‘Opeul
Apeaafe S1 A101S1Y OYI[ S, ‘Aem SIU} 11 MBS au( ‘1sed oy} ur pauaddey jeym

JO 9[OTUOITD ® — S99R[d ‘S9JBP ‘SOUWIRU :S}OBJ JO SOLIAS B SB AI0)STY PISUAS SIUAPNIS

.S128) 3y} se A10)SIH, :9Spajmou)| |e2110]SIH

S3W021N0 JU3pnis

A9]191A10]s 19)sew, :11e)g 981099

"9UIT) I9A0
pasdueyo 9ARY [[om AeW soA}oadstad 8S0y) MOy PUR ‘AIBRIUSTWINIOP B UL SAUIS 0} 13N0Iq
aaey Jydiw ojdoad 931y pue yoe[q 1By} SoAredstod juaiajjip oyl ‘ojduwrexe J10j ‘SUIIOPISUOD
— SIYSLI [TAID JO 31X93U09 9y} UL STY} PIP A9} pUR ‘SIU0Ad U0 S9A1}IadsIod 9AIIRUII® 10] JOO[
0] pasodsIp a1em A9(} 1B} 9SUSS 9y} ul Ayjeduws peY SIUOPNIS JBY} PO[BOASL SMOTIAISIUL O],

1X3ju0d Sujuled)
9y} 0} uoijejal uj saAl}dadsiad S19yjo 1apisuod o} uoiyisodsip :Ayjedwy

‘Aepo) SoAI] 1193 pue 1sed oy} Ul peusddey peY 1BeyM U89MI( UOI}IUUO0D
® 9sTu80991 0} S, ITR[g URT) A[OYI[ 9IOW 9IOM SJUOPNIS SITRIIS SIAI[ ,SIUIPNIS 0} UOT}IIUUO))

‘(3sed oy} 10adaejur 0} Jussatd 9y} UO 9IURI[AIIA0) WISTIUISAIA

pue (yuesoid pue jsed o) Usemloq SUOIIIOUU0I 9dA)-oUI[-}YSIeI)S ‘payl[duIS-I9A0) A}I[RoUl]
0} uIpes] SUIYRW-UOI}D8UU0I Yons Jo Ja3Urp oY} ‘9STu09a1 0} ‘ToAomoy ‘Jueliodur

ST1] SN oy} ut @o1pnfoad pue wSIORI Jo SANSST ABP-1uesaid 01 99UAI9JAI S,BSSI[AJA UI pUNoj St
ardurexe Jeyjouy ‘Aepo} S[BNXISOWOY AQ PAIJINS 9SO} PUB SO PUR SOG 9} UT SUBRITIOWY
UROLIJY AQ paIojjns seo1snlur o) ueomiaq dpBW PLY }IBI)S UOIII9UU0D ) PO[[BIDI

SOUIR[ ‘90URISUI 10, ‘juaseld pue jsed UeoMIa( SUOIIIOUUO0I PAINIXe] pue [NJIYSnoys
suryew oJom A9y) jey) SUIIRIIPUI SJUSUWIUIO OPBUI POMIIAIIUL 9S0Y] JO 901} [[V

juasa.id
pue jsed usamiaq suoi}dIauuod painixal pue |nj3ysnoy) :aduedyiusis

"SOA[OSWIAY) 10J SUOTIRIDIAIOIUT }ONIISUOD

03 epnire] wey) aAes s1yl yey) pue ojdoad jusieyjip Aq A[JUSISJIIP PAIONIISUOI SBM SIUSAD
QuIBS oY) Jo 9SpPA[MOUY [BILI0)STY JRY} 108 9} 0} 1I9[® 919M Aoy ], 'SSurpur}SIapun Iy}
pauonsanb osye syuepnis oy, ($8 ‘d) 1894 STU} INOQR POUIRA] 9A,] JBY) JUIIXA 91} 0} 93nbh
11 MOUY },UPIp [ INq ‘POISIX0 ‘9[dwrexa I0j ‘UOTIRUTWILIISTP MUY [, ‘PIBS SOWR( ‘9IURISUI
J0 "}IUN 9} Jo Jnsad e st poures pey Aay) sSurpurisiopun a1} Jo o0ds pomMIIAIIUT
9s0Y) [[V 'SnoNSIquie pue ‘9AT)RIu9) ‘Xo[dwod se AI10)SIY 9SULS 0} OUWIRD SIUIPNIS

seapl xa)dwod se A10)sIH, :aSpajmoud| |eI1I0ISIH

S3W0231N0 JU3apnis

JasSuelie Ja)seuw, :3iel)S epui]





